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Focused Instruction Report
and Language Arts Lesson Plans


“There will be those that will feel like I’m taking the
creativity out of teaching, but every child deserves to be
exposed to a standards-rich curriculum across the district.”

-- Minneapolis Public Schools  Superintendent, Bernadeia Johnson, 2012


Focused Instruction -- also called Aligned Instruction or Managed Instruction -- is an approach to closing the achievement gap. The approach has shown some success at helping students who are lagging far behind to catch up quickly.

Pared back to its simplest elements, focused instruction is an approach to keeping a whole classroom moving toward performing at or above grade level in every subject despite the fact that some learners may be years behind. Teachers have to simultaneously stay on their lesson plan, figure out what basic skills each child who is struggling has missed out on and how best to impart that knowledge. Because any particular instructional method works for about two-thirds of learners, students with gaps in their understanding may all need different, creative approaches. Educators traditionally call this process “scaffolding up.” 

Focused Instruction aligns what we teach with how we teach and what we assess in a continuous cycle.  Features of Focused Instruction include the following:
    
· Planning lessons using high-quality curriculum derived directly from state standards

· Engaging students in rigorous learning using a variety of instructional strategies

· Adapting instruction to meet individual students’ needs at all levels

· Conducting frequent assessments to provide students with the opportunity to demonstrate their knowledge and skills

· Using data to identify students who would benefit from additional help or accelerated learning opportunities


The 11-Step Focused Instruction Process

1. Analyze the Standard

Teachers decide what they need to teach, the depth they need to go, and what students are expected to know.

2. Preinstructional Strategies

Teachers determine students’ uniquenesses as well as academic skill levels.

3. Goals and Purpose 

Teachers tell students exactly what they are expected to learn and why.

4. Brain Activators 

Students learn and retain information better when they associate it with something they already know.

5. Learn the Language of the Standard

Students need to know the terms and concept words of the lesson.

6. Sequential and Active Instruction

Students must be engaged as they learn new content. Teachers should be aware of the expectations for the standard (essential, application, or complex thinking) and create teaching activities that differentiate for student readiness.

7. Check for Understanding

Instead of asking, “Are there any questions?” ask questions of your students, or engage them in summarizing the main points that you have taught.

8. Student Practice with Scaffolding

Students engage in practice through the scaffolded levels of controlled, coached, and independent practice.

9. Teacher Feedback 

Teachers provide individual feedback to students on what they are doing correctly and incorrectly, with suggestions for improvement.

10. Final Student Product

Students show how well they have mastered the material. The ideal assessment shows learning in a more meaningful way than a paper and pencil test.

11. Student Reflections

When students have time to reflect, they process learning on a deeper level and transfer newly learned concepts into long-term memory. 
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Lesson Plans

The following lessons are a sampling of Focused Instruction plans for an ELA unit called Exploring Connections -- centered on Paul Fleishman’s novel, Seedfolks.

Exploring Connections is a unit using narrative (reading and writing) as a tool to explore connections between people, places, and community. Learners read and study the narrative form as well as produce their own Narrative.

Approximate time per lesson: 80 minutes per day.
 



Lesson Plan 1
Reading Between the Lines

Language Arts / Grade 6						Creator: Vance Holmes
Lesson Plan 1 of 7						Create Date: October 29, 2012 
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Objectives:
· Read and analyze Seedfolks - Chapter One. 

Primary Urban Learner Goal:
· I can analyze a narrative text 
· I can determine how details are used to convey the central idea of a narrative text

Stated Standard Target:
· I can make inferences based on clues from the text
· I can work appropriately with my partner


00 | Intro and Check-In:  PowerPoint – Display learning target. Folders distributed to learners. Announcements. May need to distribute Seedfolks here. Agenda: (1) Draw Charts (2) Review previous lesson (3) Define inference (4) Read KIM (5) Do KIM Gist (6) Do Charts. 

05 | Identify Goal and Purpose:  Have a volunteer read the target. Discuss analyzing text. 
(Essential Questions: How do connections create community? How is “Narrative” a tool to explore connections?)

Doc-Cam –As needed, have learners open journals and finish drawing -- or leave room to draw -- 13 Seedfolks character charts.

15 | Preflection – Connect Back/Sponge Activity (APK):  

Seedfolks Quick Review! Raise your hand if you’re sure you know!

· What is one reason gardens are important to us?
· Name a famous garden in history, myth, or in a fictional book or movie.
· Other than Kim or Amir, name one of the novel’s characters.
· Define characterization.
· What inference can you make about the character Amir who uses the metaphor, “here you have a million crabs living in a million crevices”? 

Ask learners . . .
· What is an inference? 
Discuss that an inference is not an assumption, but a way of reading between specific lines in order to reveal the gist of a text -- and that analyzing text for clues is the focus of the lesson. Tell learners we will read the first chapter of Seedfolks and then make inferences about the main idea of the text.

25 | Vocabulary Development:  
Doc-Cam - Display your blank journal page. Have learners record date to start a new journal entry. Record in journals the word, inference.

PowerPoint – Display the inference definition slide. Have a volunteer read and all learners record the full definition in journals. Finish.

Doc-Cam - Display your journal page. Model for learners as they make a new journal entry entitled, “KIM: Gist Statement.”

	  30 | Skill Lesson/ Literacy Activity (Instruction, Practice, Feedback): 

Distribute Seedfolks books as needed.

Tell learners you will read the first chapter, Kim. They are to read along, using inferences from the text to figure out the gist of Kim’s chapter. Read aloud, Chapter One.

  40 | Cooperative learning. Give students a few minutes working in pairs or trios to make inferences and come up with a Gist Statement for Kim. Assist groups individually to record answers in their journals.

Have some groups share Gist statements. (Could have a learner use the Doc-Cam.)

  50 | Doc-Cam – Display the journal character analysis charts. Explain that we need to identify the specific lines of text found to hold characterization clues which support our inferences. We will use our character analysis charts to note important characterization clues about Kim. 

Display your blank, “Say-Think-Act-Do” character chart for Kim.

Explain that character charts will be used throughout the entire unit. There is no dialogue in Kim’s chapter, so the “What character says” and “What others say about this character” boxes will be left blank for now -- but they may need to be modified once we have read other chapters.

Focus on the “Think” box. Ask learners to search their text: What line of text is a clue to an important thing this character thinks? Call on learners for ideas. Model in Doc-Cam as learners record a specified text -- and page number-- on their own charts. 

Focus on the “Act” box. Ask learners to search their text:  What line of text is a clue to a significant thing this character does? Call on learners for ideas. Model journaling in Doc-Cam.

  60 | Cooperative learning. Invite learners – working with partners – to finish filling in the two blank boxes for “Think” and “Act.” Assist and assess groups as they finish the chart for Kim.



75 | Assessment/ Reflection (Learning Target and Goals):  If there is time, share responses or end the lesson.

85 | Closure: Thank learners and end the activity. Check for any announcements. Return folders and class texts.

Materials:
· Seedfolks 

Specific class concerns or particular areas of note:
· 4-B students have not completed their character charts and will also need library time.





Long Term Standards Addressed
Reading:

· I can read closely to determine what a text says, implicitly and explicitly. 
6.4.1.1, 6.5.1.1, 6.5.2.2
· I can support my thinking with evidence from the text. 
6.4.1.1
· I can determine how details are used to convey the theme or central idea of a text. 
6.4.2.2
· I can determine the figurative and connotative meanings of words and phrases from a text. 
6.4.4.4


Speaking, Viewing, Listening & Media Literacy:

· I can participate effectively in conversations and collaborations with diverse partners.
6.9.1.1

Learning Targets List

Reading:

I can read closely to determine what a text says, implicitly and explicitly.
 
I can support my thinking with evidence from the text.
 
I can determine how details are used to convey the theme or central idea of a text
 
I can determine the figurative and connotative meanings of words and phrases from a text.
 

Speaking, Viewing, Listening, Media Literacy, Language:

I can prepare and participate effectively in conversations and collaborations with diverse partners.

 
	
	Character Analysis Chart: KIM


	
	1
	2
	3

	Say
	



	
	

	Think
	Might notice me. P. 1


	Then I told myself that I must show my bravery. P. 3

	I had no such memories to cry over. P. 3



	Act
	I stared at my father’s photograph— P. 1


	I walked half a block, then crossed the street and reached the vacant lot.  P. 2
	I now placed a bean in each of the holes. P. 4

	Others Say
	



	
	



Date
KIM: Gist Statement

Nine-year-old Kim, in an attempt to be noticed by the spirit of her father -- a Vietnamese farmer who died before she was born -- bravely ventures out of her Cleveland apartment to plant six lima beans in an abandoned, rat-infested neighborhood lot.

Lesson Plan 2
Charting Progress

Language Arts / Grade 6						Creator: Vance Holmes
Lesson Plan 2 of 7						Create Date: November, 2012 
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Objectives:
· Share and clarify work on Seedfolks Charts – Gonzalo and Leona
· Read chapter 6 - SAM

Primary Urban Learner Goal:
· I can self-assess my work in a group discussion

District Standard Target:
· I can participate in a group discussion.
· I can make connections between the novel’s characters and events.

00 | Intro and Check-In:  PowerPoint – Display and read learning target. Distribute folders to learners. Distribute Seedfolks books. Announcements: homework due . . . library visit. 

Agenda: (1) Review Gonzalo and Leona charts (2) Review Significant Moments chart (3) Review Gibb St. Sketch (4) Make a Sam - Significant Moment chart (5) Read Sam (6) Complete Sam Chart (or sketches).

05 | Identify Goal and Purpose: 

· Text Connections

10 | Preflection – Connect Back/Sponge Activity (APK):  Self-assessment is like a post-football game review. We will take out time to review highlights and evaluate what our groups got right and what we got wrong. 

Your group’s chosen text may not be exactly the same as mine, but the reasoning behind your choices should be similar. If your group’s answers are substantially different – correct them. 

Take this time to fix your chart. The charts are an important part of the learning and a major part of your grade. 

Soon you’ll be asked to read a chapter and complete a chart on your own. If you’re having difficulty with this process, now is the time to assess and evaluate your work -- and record correct answers.  Each chart is worth 20 points, and today we will be sharing all the correct answers. If you do not take this time to self-assess and fix your charts to score full credit . . . what does that tell me?

20 | Vocabulary Development:  
Academic Language: self-assessment

	  30 | Skill Lesson/ Literacy Activity: 

Post the blank Characterization Chart and invite volunteers to fill in the characterization chart for Gonzalo. Repeat process for Leona.

Doc-Cam – Show or create a Significant Moment chart for Gonzalo/Leona. Ask volunteers to cite one significant piece of text for each chapter.

Direct learners to notice that these explanations involve connections.


Doc-Cam – Gibb St. sketches. Invite a few students to show and tell about their sketches. . . . [Connections Charts]

Doc-Cam – Model creating a blank Significant Moment chart for Sam.

Tell learners you will read Sam. While you read, learners are expected to do three things. Have learners find page 29 and display the book. Read chapter.




70 | Assessment/ Reflection:
Learners may have time to complete Sam chart or work on sketches. 

80 | Closure:

Materials:
· Seedfolks 



Note: This lesson is an outline of ongoing activities that – dependent on the specific progress of individual classes – may actually require two full sessions.


Long Term Unit Objectives

Build on and deepen learners’ understanding of reading and writing story/narrative – including characterization, setting, plot, voice, figurative language, and writing conventions and structure. Learners are analyzing text to determine what it says, implicitly and explicitly -- identifying main ideas, significant moments and themes of a text -- and distinguishing between literal and figurative language.

Rhetorical modes (also known as modes of discourse) describe the variety, conventions, and purposes of the major kinds of writing. Four of the most common rhetorical modes and their purpose are exposition, argumentation, description, and narration.



Long Term Standards Addressed
Reading:

· I can support my thinking with evidence from the text. 
6.4.1.1


Speaking, Viewing, Listening & Media Literacy:

· I can participate effectively in conversations and collaborations with diverse partners.
6.9.1.1





Lesson Plan 3
Significant Momentum

Language Arts / Grade 6						Creator: Vance Holmes
Lesson Plan 3 of 7						Create Date: November, 2012 
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Objectives:
· Read and chart Seedfolks chapters – Virgil/Sae Young

Primary Urban Learner Goal:
· I can identify a text’s main idea

District Standard Target:
· I can use text to support my answers

00 | Intro and Check-In:  PowerPoint – Display and read learning target. Distribute folders to learners. Distribute Seedfolks books. Announcements: homework due. 

Agenda: (1) Read and do characterization and connection charts (2) If time - share garden sketches

05 | Identify Goal and Purpose: 

Essential Questions:  
· Text connections
· Reading for the GIST

10 | Preflection – Connect Back/Sponge Activity (APK):  Introduce chapters and explain procedure.

20 | Vocabulary Development:  
Academic Language: gist, characterization
 
	  30 | Skill Lesson/ Literacy Activity (Instruction, Practice, Feedback): 

Have learners get in pairs or groups to read and chart Virgil/Sae Young chapters in pairs.

Write a one-sentence GIST statement and locate the most significant line of text.

Doc-Cam – Gibb St. sketches. Invite a few students to show and tell about their sketches. . . . [Connections Charts]




80 | Closure: 



Materials:
· Seedfolks 

Specific class concerns or particular areas of note:
· notes


Note: This lesson is an outline of ongoing activities that – dependent on the specific progress of individual classes – may actually require two full sessions.



Long Term Unit Objectives

Lesson will build on and deepen learners’ understanding of reading and writing narrative – including characterization, setting and plot. Learners are analyzing text to identify main ideas.


Long Term Standards Addressed
Reading:

· I can read closely to determine what a text says, implicitly and explicitly. 
6.4.1.1, 6.5.1.1, 6.5.2.2
· I can support my thinking with evidence from the text. 
6.4.1.1
· I can determine how details are used to convey the theme or central idea of a text. 
6.4.2.2



Speaking, Viewing, Listening & Media Literacy:

· I can participate effectively in conversations and collaborations with diverse partners.
6.9.1.1

 




Lesson Plan 4
Jigsaw - Curtis & Nora

Language Arts / Grade 6						Creator: Vance Holmes
Lesson Plan 4 of 7						Create Date: December, 2012 
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Objectives:
· Read and chart Seedfolks chapters – Curtis & Nora

Primary Urban Learner Goal:
· I can identify a text’s main idea.

District Standard Target:
· I can support my thinking with evidence from the text.

00 | Intro and Check-In:  PowerPoint – Display and read learning target. Distribute folders to learners. Distribute Seedfolks books. Announcements: new homework [due 12/14 or 12/17]. 

Agenda: (1) Read CURTIS (2) Do CURTIS gist, characterization and connection charts (3) Read NORA (4) Do NORA gist, characterization and connection charts (5) Review IB and garden sketches

05 | Identify Goal and Purpose: 

Essential Questions:  
· Reading for the GIST 
· Text connections

10 | Preflection – Connect Back/Sponge Activity (APK):  Why are Language Arts skills important?

15 | Vocabulary Development:  
Academic Language: perspective
 
	  20 | Skill Lesson/ Literacy Activity (Instruction, Practice, Feedback): 

Doc-Cam – Make 5 groups and give chart assignments. Read CURTIS to learners. Together, create a gist statement. 

  25 | Have 5 groups do the charts [THINK – THINK - ACT - SAY/OTHERS SAY – “CURTIS & ROYCE” Connections / IB/ Gibb St. sketch.]

  35 | Share out group findings using DOC-CAM.

  45 | Doc-Cam – Make new group chart assignments. Read NORA to learners. Together, create a gist statement. 

  55 | Have 5 groups do the charts [THINK – THINK - ACT - ACT – “NORA & MR. MYLES” Connections/ IB/ Gibb St. sketch.]

  65 | Share out group findings using DOC-CAM.




75 | Assessment/ Reflection (Learning Target and Goals):  Exit Ticket – “Thing I liked best/least about today’s class.” 

80 | Closure: Closure


Materials:
· Seedfolks 

Specific class concerns or particular areas of note:
· notes





Long Term Unit Objectives

Build on and deepen learners’ understanding of reading and writing story/narrative – including characterization, setting, plot, voice, figurative language, and writing conventions and structure. Learners are analyzing text to determine what it says, implicitly and explicitly -- identifying main ideas, significant moments and themes of a text -- and distinguishing between literal and figurative language.


Long Term Standards Addressed
Reading:

· I can read closely to determine what a text says, implicitly and explicitly. 
6.4.1.1, 6.5.1.1, 6.5.2.2
· I can support my thinking with evidence from the text. 
6.4.1.1
· I can participate effectively in conversations and collaborations with diverse partners.
6.9.1.1

Lesson Plan 5
Jigsaw - Maricela & Amir

Language Arts / Grade 6						Creator: Vance Holmes
Lesson Plan 5 of 7						Create Date: December, 2012 
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Objectives:
· Read and chart Seedfolks chapters – Maricela & Amir

Primary Urban Learner Goal:
· I can identify a text’s main idea.

District Standard Target:
· I can support my thinking with evidence from the text.

00 | Intro and Check-In:  PowerPoint – Display and read learning target. Distribute folders to learners. Distribute Seedfolks books. Announcements: Homework due 12/14 or 12/17.

Agenda: (1) Read MARICELA and define gist. (2) Group-work on MARICELA characterization, connection and garden charts (3) Read AMIR and define gist.  (4) Group-work on AMIR characterization, connection and garden charts

05 | Identify Goal and Purpose: 

Essential Questions:  
· Reading for the GIST 
· Text connections

00 | Preflection – Connect Back/Sponge Activity (APK):  Why is a narrative useful to presenting differing perspectives?

     | Vocabulary Development:  
Academic Language: perspective
 
	  15 | Skill Lesson/ Literacy Activity (Instruction, Practice, Feedback): 

Doc-Cam – Make 5 groups and give chart assignments. Read MARICELA to learners. Together, create a gist statement. 

  25 | Have 5 groups do the charts [THINK – THINK - ACT - ACT – “MARICELA & PENNY” Connections / IB/ Gibb St. sketch.]

  35 | Share out group findings using DOC-CAM.

  45 | Doc-Cam – Make new group chart assignments. Read AMIR to learners. Together, create a gist statement. 

  55 | Have 5 groups do the charts [THINK – THINK - ACT - ACT – “AMIR” Connections/ IB/ Gibb St. sketch.]

  65 | Share out group findings using DOC-CAM.




75 | Assessment/ Reflection (Learning Target and Goals):  Narrative presents perspective. 

80 | Closure: Homework reminder.


Materials:
· Seedfolks 

Specific class concerns or particular areas of note:
· Some Thursday afternoon classes may need catch-up sessions.





Long Term Unit Objectives

Build on and deepen learners’ understanding of reading and writing story/narrative – including characterization, setting, plot, voice, figurative language, and writing conventions and structure. Learners are analyzing text to determine what it says, implicitly and explicitly -- identifying main ideas, significant moments and themes of a text -- and distinguishing between literal and figurative language.


Long Term Standards Addressed
Reading:

· I can read closely to determine what a text says, implicitly and explicitly. 
6.4.1.1, 6.5.1.1, 6.5.2.2
· I can support my thinking with evidence from the text. 
6.4.1.1
· I can participate effectively in conversations and collaborations with diverse partners.
6.9.1.1

Lesson Plan 6
Final Review of All Charts

Language Arts / Grade 6						Creator: Vance Holmes
Lesson Plan 6 of 7						Create Date: December, 2012 
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Objectives:
· Assess all Seedfolks chapter charts

Primary Urban Learner Goal:
· I can assess my work. 

District Standard Target:
· I can support my thinking with evidence from the text.

00 | Intro and Check-In:  PowerPoint – Display and read learning target. Distribute folders to learners. Distribute Seedfolks books. Announcements: Homework.

Agenda: (1) character charts (2) connection chart (3) IB chart (4) garden sketch

00 | Identify Goal and Purpose: 

Essential Questions:  
· Self-Assessment

10 | Preflection – Connect Back/Sponge Activity (APK):  How does the author use narrative to create connections?

	  20 | Skill Lesson/ Literacy Activity (Instruction, Practice, Feedback): 

Doc-Cam – Review all 12 character charts 

  50 | PowerPoint - Review entire connection chart 

  60 | Review entire IB chart 

  70 | Doc-Cam – Review garden sketch.



75 | Assessment/ Reflection (Learning Target and Goals):  How do narratives create connections? 

80 | Closure: Homework reminder.


Materials:
· Seedfolks 

Specific class concerns or particular areas of note:
· 




Long Term Unit Objectives

Build on and deepen learners’ understanding of reading and writing story/narrative – including characterization, setting, plot, voice, figurative language, and writing conventions and structure. Learners are analyzing text to determine what it says, implicitly and explicitly -- identifying main ideas, significant moments and themes of a text -- and distinguishing between literal and figurative language.


Long Term Standards Addressed
Reading:

· I can read closely to determine what a text says, implicitly and explicitly. 
6.4.1.1, 6.5.1.1, 6.5.2.2
· I can support my thinking with evidence from the text. 
6.4.1.1
· I can participate effectively in conversations and collaborations with diverse partners.
6.9.1.1




Lesson Plan 7
Voicing Your Perspective

Language Arts / Grade 6						Creator: Vance Holmes
Lesson Plan 7 of 7						Create Date: December, 2012 
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Objectives:
· Examine use of voice in the Seedfolks narrative

Primary Urban Learner Goal:
· I can identify use of voice in a narrative.

District Standard Target:
· I can give examples of voice from the text.
· I can describe how an author creates voice.
· I can engage the reader by using strong voice in my writing.

00 | Intro and Check-In:  PowerPoint – Display and read learning target. Distribute folders to learners. Distribute Seedfolks books. Announcements: Homework.

Agenda: (1) (2) (3) (4) 

05 | Identify Goal and Purpose: 

Essential Questions:  
· Identifying voice
· Text connections

10 | Preflection – Connect Back/Sponge Activity (APK):  

15 | Vocabulary Development:  
Academic Language: voice
 
	  20 | Skill Lesson/ Literacy Activity (Instruction, Practice, Feedback): 

Pose inquiry question: What does Paul Fleischman do to help us “hear” the voices of the characters? Give examples from the text.

Answer individually, with a partner, 

chart with large group
Write Source page 40, 118-119 (Rubric), 556-557

WriteLike: Write a paragraph recreating the voice of someone you know well or a television character on paper.




75 | Assessment/ Reflection (Learning Target and Goals):  Narrative presents perspective. 

80 | Closure: 


Materials:
· Seedfolks 

Specific class concerns or particular areas of note:





Long Term Unit Objectives

Build on and deepen learners’ understanding of reading and writing story/narrative – including characterization, setting, plot, voice, figurative language, and writing conventions and structure. Learners are analyzing text to determine what it says, implicitly and explicitly -- identifying main ideas, significant moments and themes of a text -- and distinguishing between literal and figurative language.


Long Term Standards Addressed
Reading:

· I can read closely to determine what a text says, implicitly and explicitly. 
6.4.1.1, 6.5.1.1, 6.5.2.2
· I can support my thinking with evidence from the text. 
6.4.1.1
· I can participate effectively in conversations and collaborations with diverse partners.
6.9.1.1
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