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SIOP Model: Overview and Observations


Articulating Needs in the 
Linguistically Diverse Urban Classroom

To be effective, the urban educator must become proficient at designing and delivering lessons that address both the academic and linguistic needs of the learners in our increasingly diverse schools. The English learner has a specific set of needs which must be directly addressed. Although I initially had reservations about the Sheltered Instruction Observation Protocol (SIOP) model, my thinking has changed. After reflecting, I now declare the SIOP framework to be an efficient, effective and comprehensive guide for meeting the needs of urban learners. This summative reflection on teaching in the linguistically-rich classroom is divided into three areas: identified English Learner (EL) issues, the SIOP solution, and implications for professional practice.

Identified EL Issues

In Making Content Comprehensible for Secondary English Learners, authors Jana Echevarria, Mary Ellen Vogt and Deborah J. Short articulate the statistical data that evidence America’s achievement gap (Echevarria, Vogt & Short, 2008). They ask us to consider the following statistics: -- About 96 percent of the eighth-grade limited English proficient (LEP) students scored below the Basic level on the reading portion of the 2005 National Assessment for Educational Progress -- A dramatic, lingering divide in achievement exists between Caucasian students and those from culturally and linguistically diverse groups on state and national measures of achievement  -- On the 2007 National Assessment of Education Progress (NAEP) 8th Grade Reading test, the average score for ELs was 42 points lower than the average score for non-ELs -- Only 10 percent of young adults who speak English at home fail to complete high school, but the percentage is three times higher (31 percent) for young adult English learners. 

Clearly we are facing a crisis in the urban classroom, since a large and growing number of students in our public schools are ELs.

The SIOP Solution

In the introduction to their textbook, Echevarria, Vogt and Short say it “offers a solution to one aspect of school reform needed for English learners’ acquisition of English and academic achievement, namely classroom instruction” (Echevarria et al. 2008). I was skeptical of the claim. When first encountering the SIOP model, I put up quite a resistance. The model is too long, I complained – and too complicated. Of course, Sheltered Instruction is a widely endorsed, research-based and time tested instructional model. I have no quarrel with Sheltered Instruction. However, the SIOP framework seemed overly complex and confusing. Ironically, the language used in the SIOP text is often wordy and confusing. (“Frequent opportunities for interactions about concepts”)

Despite the academic verbiage in the SIOP text, the model it describes is simple and straight-forward. It consists of eight interrelated components in the three areas of Preparation, Instruction and Assessment. Central to the observation model is the concept that the three interrelated areas are all of equal importance. The text advises, “there is no particular hierarchy or order to the eight SIOP components . . . The components and features of the SIOP Model are interrelated and integrated into each and every lesson” (Echevarria et al. 2008).

Now, having had an opportunity to take a longer look at the framework, I see SIOP as a real solution for the urban educator. I plan to continue my investigation of the protocol so I may implement the model in my classroom. 

Implications for Professional Practice

Certainly, it will demand a great deal of thought and energy to design and deliver lessons that would rate highly on the SIOP rubric – but the model provides a system for efficiently organizing learning in the diverse classroom. As an educator, the SIOP model is most useful as a pre-observation tool. The SIOP checklist is a comprehensive pre-assessment of the lesson. Effective lessons are those efficiently developed around strategies that address multiple indicators in all three areas of Preparation, Instruction and Assessment.

The SIOP model is a comprehensive approach to instruction that addresses issues of both language and of learning. Echevarria, Vogt and Short assert that the goal of their book is “to prepare teachers to teach content effectively to English learners while developing the students’ language ability” (Echevarria et al. 2008). As urban educator, learning to master the SIOP framework will enable me to design and deliver lessons that benefit all students in the diverse urban classroom, not just those who are learning English as an additional language (Echevarria et al. 2008).




The SIOP Model: Overview

The SIOP Model was developed by researchers at California State University, Long Beach -- Jana Echevarria and Mary Ellen Vogt -- and the Center for Applied Linguistics -- Deborah J. Short. This was done from 1996 through 2003 under the auspices of the Center for Research on Education, Diversity & Excellence (CREDE), a national research center funded by the U.S. Department of Education. 


Echevarria, J., Vogt, M., & Short, D. (2009) Making Content Comprehensible for English Learners: The SIOP Model. Needham Hts., MA: Allyn and Bacon.


The Sheltered Instructional Approach

For ELs, the challenge to participate in academic discourse of the content area classroom presents a significant barrier. Most programs do not consciously address this need. One approach to language programs that purports to incorporate a wide range of current research-based teaching and learning strategies and which is aimed at linguistic and academic success is the sheltered instructional (SI) approach.

By sheltering and supporting students in grade-level content courses, emphasis is put on acquisition of academic language and skills -- while building on students' varied background experiences, multiple ways of learning, and different cultural perspectives through collaborative interaction and integration of oral and literacy skills.



The Sheltered Instruction Observation Protocol (SIOP) Model is a research-based and validated instructional model. It consists of eight interrelated components in the three areas of Preparation, Instruction and Assessment:

1. Lesson Preparation
2. Building Background
3. Comprehensible Input
4. Strategies
5. Interaction
6. Practice/Application
7. Lesson Delivery
8. Review/Assessment

Using instructional strategies connected to each of these components, teachers are able to design and deliver lessons that address the academic and linguistic needs of English learners. Teachers report that SIOP-based teaching benefits all students, not just those who are learning English as an additional language.

SIOP lessons are characterized by two sets of objectives that support and complement each other: 

content and language objectives. 

Content objectives are usually drawn from state standards for the content areas. Language objectives, on the other hand, address the language needed to engage with the academic content, perform classroom tasks, and achieve the content objectives.



Lesson Preparation

	Component
	Key Principles


	Preparation
	1. Content objectives

2. Language objectives

3. Content concepts

4. Supplementary materials

5. Adaptation of content

6. Meaningful activities



Instruction

	Component
	Key Principles


	Building Background
	7. Links to students’ background experiences

8. Links to prior learning

9. Key vocabulary presented in context


	Comprehensible Input
	10. Appropriate speech

11. Techniques to clarify content concepts

12.  Variety of techniques to clarify concepts and tasks


	Strategies
	13. Opportunities for students to use strategies

14. Scaffolding techniques 

15.  Variety of question types to promote higher level thinking skills


	Interaction

	16. Frequent opportunities for interactions about concepts

17. Appropriate grouping configurations

18. Sufficient response wait time

19. Clarification of lesson material in L1


	Practice /
Application

	20. Hands-on materials and manipulatives

21. Activities for applying content and language knowledge

22. Activities that integrate all language skills (LSRW) 


	Lesson 
Delivery
	23. Support of content objectives

24. Support of language objectives

25. Appropriate engagement of students 90 – 100%

26. Appropriate pacing for ability level




Review / Assessment

	Component
	Key Principles


	Assessment
	27. Review of key vocabulary

28. Review of content concepts

29. Regular feedback for students regarding language production and the application of new content concepts

30. On-going formal and informal assessment 



Lesson Planning


	Check
	List of Content and Language Objectives


	
	The objectives are observable. 

	
	The objectives are written and presented in language the students can understand.

	
	The content objective is related to the key concept of the lesson. 

	
	The language objective promotes student academic language growth. It is not something most students already do well. 

	
	The language objective connects clearly with the lesson topic or lesson activities

	
	There is a plan for assessing student progress on meeting these objectives during the lesson




Lesson Preparation is a very important component to the SIOP Model. If properly prepared, a lesson will include most of the SIOP features. It is then up to the teacher and class to accomplish them as the lesson unfolds. A SIOP lesson may be single day or multi-day in length, but over the course of several days, all thirty features should be met. When planning, teachers should aim to meet all thirty features in a given period.


1. Content Objectives

In effective instruction, concrete content objectives that identify what students should know and be able to do must guide teaching and learning. Content objectives need to be: (1) written in terms of what English learners will learn or do; (2) be stated simply -- orally and in writing; and (3) be tied to specific content standards.


2. Language Objectives

Teachers must incorporate in their lesson plans activities that support students’ academic language development. Language objectives should be stated clearly and simply, and students should be informed of them, both orally and in writing. When determining language objectives, it is important to distinguish between receptive and productive language skills. ELs tend to develop receptive skills (listening and reading) faster than productive skills (speaking and writing), but all the skills should be worked on in a unified way. 

Teachers need to think about how language will be used in their lesson: in their speech, in class discussion, in the reading assignments, in the lesson activities. Then given the content topic and an understanding of the students’ degree of academic language acquisition, the teachers write an objective that complements the topic and can be explicitly addressed in the lesson. National standards for English language proficiency have been developed by the Teachers of English to Speakers of Other Languages (TESOL) association.


3. Appropriate Content Concepts

In SIOP classrooms, incorporating content entails ensuring that, although materials may be adapted to meet the needs of ELs, the content is not diminished. When planning lessons around content concepts, consider the following: 

· the students’ first language (L1) literacy
· their second language ( L2) proficiency
· their reading ability
· the cultural and age appropriateness of the L2 materials
· the difficulty level of the material to be read 

Providing adequate background requires teachers to perform a task analysis -- a process in which you carefully analyze the requisite knowledge a student must possess to understand what is being taught. The purpose is to lessen the gap between what a student knows and what he or she must learn.


4. Supplementary Materials

Information that is embedded in context allows English learners to understand and complete more cognitively demanding tasks. Effective SIOP instruction involves the use of many supplementary materials.

· Hands-on manipulatives (microscopes, interactive maps)
· Realia (bank deposit slips, clothing) 
· Pictures
· Visuals (models, graphs, charts, timelines)
· Multimedia
· Demonstrations
· Related literature
· Hi-Lo readers
· Adapted text


5. Adaptation of Content

The teacher must oversee adaptation of content to all levels of student proficiency. Suggestions for adapting content to make it more accessible include the following:

· Graphic organizers
· Outlines
· Leveled study guides
· Highlighted text
· Taped text
· Adapted text
· Jigsaw text reading
· Native language texts

6. Meaningful Activities

The teacher must devise meaningful activities that integrate lesson concepts with language practice opportunities. To the extent possible, lesson activities should be planned to promote language development in all skills while ELs are mastering content objectives.



TEACHING SCENARIOS

My understanding is that this model is an observation protocol, not an evaluation tool. I find these teacher scenarios difficult to assess -- since I have not actually observed the teacher in a classroom. I can only observe what I was told by the writers. I also object to the naming of the teachers as they may invite stereotyping and generalizations.

Mr. Cullen

Mr. Cullen asked the students to paraphrase what the objectives meant, being sure to ask some ELs to focus on the verbs and nouns. He used a graphic organizer (KWL). He had a project assignment sheet and rubric for written products and oral presentations. He used many materials.

Mr. Ryan 

When the students entered Mr. Ryan’s class, they found a large picture of the Mona Lisa. No one raised his or her hand, but he immediately called on a student and did not allow time for thought. He did not plan language objectives. He lectured where activity may have engaged students. Learners doodled or put their heads down on their desks. He did not adapt content. 

Ms. Sauerbraun

Ms. Sauerbraun started with an engaging hook into the topic. She used an anticipation guide. She fully addressed the state standard, but did not relate the learning to the students' lives. She did not post language objectives. Her activity was meaningful and she invited students to work in pairs.


	
	 4                       3
	         2                1
	           0


	Content objectives
	clearly defined, displayed, and reviewed with students

	Content objectives for students implied 

	No clearly defined content objectives for students

	Language objectives
	clearly defined, displayed, and reviewed with students

	Language objectives for students implied 

	No clearly defined language objectives for students

	Content concepts
	appropriate for age and educational background level of students

	Content concepts somewhat appropriate for age and educational backgrounds

	Content concepts inappropriate for age and educational backgrounds 

	Supplementary materials
	used to a high degree, making the lesson clear and meaningful 

	Some use of supplementary materials 

	No use of supplementary materials

	Adaptation of content
	 (text, assignments) to all levels of student proficiency
	Some adaptation of content to all levels of student proficiency 

	No significant adaptation of content to all levels of student proficiency

	Meaningful activities
	that integrate lesson concepts with language practice opportunities for reading, writing, listening, and/or speaking

	Meaningful activities that integrate lesson concepts, but provide few language practice opportunities 
	No meaningful activities that integrate lesson concepts with language practice















Building Background

Effective teaching takes students from where they are and leads them to a higher level of understanding. Students learning English must have ample opportunity to use the target language; to hear and see comprehensible English; and to read, write, and speak the new language within the context of subject matter learning. But there is a caveat to this: the language must be meaningful. It is not only the amount of exposure to English that affects learning, but the quality as well.


7. Concepts Explicitly Linked to Students’ Background Experiences

When readers lack the prior knowledge necessary to read, three major instructional interventions need to be considered: (1) teach vocabulary as a prereading step; ( 2) provide meaningful experiences; and ( 3) introduce a conceptual framework that will enable students to develop appropriate background information.

Instructional Implications

What is meant by activating prior knowledge? What is meant by building background? How do these terms differ instructionally? 

All students have prior knowledge, gained from schooling and life experiences, and teachers can informally assess what students know and can do, as well as any mismatches in schemata through brainstorming, structured discussion, quick- writes, and techniques such as the familiar KWL. However, if some ELs have little or no prior knowledge about a content topic, brainstorming about it may not be helpful because the brainstormed terms, names, and places will probably be unfamiliar. 

Therefore, it is of critical importance that teachers build background using techniques that fill in the gaps, and help students connect what they do know with what is being taught. And when teachers’ explanations are made more concrete with supplementary materials (photos, models, illustrations, etc.), students are more likely to make the appropriate connections. 

EXAMPLES . . . of activities that activate prior knowledge and/or build background include:

· Read a story, article, play, or book about the topic

· View a video related to the topic

· Use the Insert Method

· Pretest with a Partner
8. Links Explicitly Made Between Past Learning and New Concepts

It is important for teachers to make explicit connections between new learning and the material, vocabulary, and concepts previously covered in class. Research clearly emphasizes that in order for learning to occur, new information must be integrated with what students have previously learned.

EXAMPLES . . . of links between past learning and new learning include:

· A discussion 

· Reviewing graphic organizers

· Reviewing previously used class notes

· Using transparencies or PowerPoint slides related to the topic


9. Key Vocabulary Emphasized

Key vocabulary must be emphasized -- that is to say, introduced, written, repeated, and highlighted for students to see. Vocabulary development, critical for English learners, is strongly related to academic achievement. There is a powerful relationship between vocabulary knowledge and comprehension. Systematic and comprehensive vocabulary instruction is necessary for English learners because: 

Content area texts that students must read include very sophisticated vocabulary; Reading performance tests given to English learners rely on wide-ranging vocabulary knowledge; ELs’ vocabulary instruction must be accelerated because ELs are learning English later than their native- speaking peers; ELs’ acquisition of deep understandings of word meaning is very challenging.

	
	Four main principles that should guide instruction: 


	A.
	Students should be active in developing their understanding of words and ways to learn them. Such ways include use of semantic mapping, word sorts, Concept Definition Maps, and developing strategies for independent word learning.


	B.
	Students should personalize word learning through practices such as Vocabulary Self-Collection Strategy, mnemonic strategies, and personal dictionaries.


	C.
	Students should be immersed in words by rich language environments that focus on words and draw students’ attention to the learning of words. Word walls, personal word study notebooks and dictionaries, and comparing/ contrasting words with the same morphemic element (e. g., photograph, photosynthesis, photogenic) aid students in recognizing and using the words around them.


	D.
	Students should build on multiple sources of information to learn words through repeated exposures. Letting students see and hear new words more than once and drawing on multiple sources of meaning are important for vocabulary development.




EXAMPLES . . . of ways to emphasize key vocabulary and words used in "academic language" include:

· Helping students understand how roots work in the English language

· Introducing and using the "Academic Word List"

· Using the "three Tiers of words" scheme (Beck, McKeown, and Kucan)

· Developing students’ “word consciousness”


TEACHING SCENARIOS

Miss Paige

Miss Paige introduced a semantic map and had students discuss topics with a partner. After watching the video, Miss Paige showed a transparency listing ten key terms. Although Miss Paige wrote on a transparency a number of key vocabulary terms and discussed them, there was no further reference to the list nor did she have students copy the list for their own reference. While reading she made it a practice to pause every few paragraphs to check for understanding, elaborate, define words, and paraphrase parts of the story. Occasionally she reminded students of something they had discussed in another lesson. She used a word wall throughout the unit.

Mrs. Jarmin

The teacher discussed the topic and outlined class activities. Working with small, rotating groups, she introduced reciprocal teaching. She had students read a story summary and highlight unfamiliar words. She used a Venn diagram during the reading.

Mr. Ramirez

After showing a video on the first day of the unit, Mr. Ramirez began the second day’s lesson by writing twenty vocabulary terms on the board -- certainly too many. He didn’t discuss the terms with the students or support their understanding of new vocabulary. He had students copy the terms in their notebooks and look up the definitions. He asked a number of comprehension questions but did not relate the activity to the students’ lives. 


Comprehensible Input

An effective SIOP teacher takes into account the unique characteristics of English learners. For these students, the teacher makes verbal communication more understandable by consciously attending to students’ linguistic needs. Making the message understandable for students is referred to as comprehensible input (Krashen, 1985). Especially with secondary students, it is important to remember that just because they have difficulty expressing themselves in English — both orally and in writing — this doesn’t mean that they can’t think about or learn the material. 

Comprehensible input is achieved when teachers pay attention to the unique linguistic needs of ELs and consistently incorporate these techniques into their daily teaching routines. Comprehensible input is much more than simply showing pictures as visual clues during a lesson. It involves a conscious effort to make the lesson understandable through a variety of means. Communication is made more understandable through speech that is appropriate to students’ proficiency levels. 

The teacher enunciates and speaks more slowly, but in a natural way, for students who are beginning English speakers. More repetition may be needed for beginners and, as students gain more proficiency in English, the teacher adjusts her speech for the students’ levels.


10. Speech Appropriate for Students’ Proficiency Levels

For this feature, speech refers to (1) rate and enunciation and (2) complexity of speech. The first aspect addresses how the teacher speaks and the second aspect refers to what is said, such as level of vocabulary used, complexity of sentence structure, and use of idioms.

SIOP teachers carefully monitor the vocabulary and sentence structure they use with ELs in order to match the students’ proficiency levels, especially with students at beginning levels of English proficiency. With students at intermediate and advanced levels, teachers should frequently ask students to explain their answers; say it another way; ask why, how, or what if; and require students to connect words, phrases, and short sentences into compound sentences that represent their ideas and thoughts. In this way, students not only use the language but think about how to use it as well.

Idioms create difficulty for students who are trying to make sense of a new language. Paraphrasing and repetition are useful practices that enhance understanding. SIOP teachers also use simple sentence structures like subject – verb – object with beginning students and reduce or eliminate embedded clauses. Reducing the complexity of language is effective, but should be used judiciously; over-simplification of spoken or written language eliminates exposure to a variety of sentence constructions and language forms. Using appropriate speech patterns and terms that are easier for ELs to understand contribute to comprehensible input.
11. Clear Explanation of Academic Tasks

English learners at all levels (and native English speakers) perform better in academic situations when the teacher gives clear instructions for assignments and activities. The more practice students have with the types of tasks found in content classes, the better they will perform in class and the better prepared they will be when they exit the language support program. It is critical for ELs to have instructions presented in a step- by- step manner, preferably modeled or demonstrated for them. Ideally, a finished product is shown to students so that they know what the task entails. Oral directions should always be accompanied by written ones.


12. A Variety of Techniques Used to Make Content Concepts Clear

Effective SIOP teachers make content concepts clear and understandable for English learners through the use of a variety of techniques that make content comprehensible.

Although it might be impossible for teachers to present a variety of interesting hands-on lessons that include visuals to illustrate every concept and idea in the curriculum each period of every day -- there does need to be sufficient planning to incorporate such techniques and activities throughout the week’s lessons. 

Some techniques include: 

· Use gestures, body language, pictures, and objects to accompany speech.

· Provide a model of a process, task, or assignment.

· Preview material for optimal learning.

· Allow alternative forms for expressing their understanding of information and concepts. 

· Use multimedia and other technologies in lessons.

· Provide repeated exposures to words, concepts, and skills. 

· Use sentence strips. Provide nontraditional text options ( DVDs, websites).

· For teenagers, be succinct. Instructions should be straightforward and given one at a time.

· Use graphic organizers effectively.

· Audiotape texts for comprehension.



TEACHING SCENARIOS

Mr. Dillon

He lectured about new, complex concepts without regard to his rate of speech or complexity of speech. Mr. Dillon did not discuss the lesson content or the class or homework assignments in any meaningful or understandable way for ELs. Mr. Dillon was unclear about his expectations. While he did demonstrate how to calculate ratios, Mr. Dillon should have done that kind of demonstration before asking students to do it independently. Mr. Dillon did not make his expectations clear. He should have provided a step-by-step explanation of the academic tasks he asked the students to complete. Mr. Dillon attempted to use a number of techniques to make concepts clear. Also, he let students work in pairs, however, he should have used more visuals and modeled what he expected.

Mr. Lew

He slowed his rate of speech and enunciated clearly when he addressed beginning speakers; he adjusted his speech for the other, more proficient speakers of English. He used a natural speaking voice but paid attention to his rate of speed and enunciation. Further, Mr. Lew adjusted the level of vocabulary and complexity of the sentences he used so that students could understand. He put an effort into making sure students knew what to do. Throughout his lesson, Mr. Lew did an excellent job of providing visuals. He used graphing and writing effectively to review the concepts of the lesson, and he used a hands-on activity.

Mrs. Estorga

She didn’t consistently adjust her speech to the variety of proficiency levels in the class. She could have paraphrased, using simpler sentence structure, and she could have used synonyms for words that appeared too difficult for students to understand. Mrs. Estorga did not explain to the students what was expected during the lesson, although the expectation was implied by the format. The lesson was presented almost entirely orally. She did not teach learners the necessary skills so that eventually they could read texts on their own.









Strategies

Researchers have learned that information is retained and connected in the brain through “mental pathways” that are linked to an individual's existing schemata (Anderson, 1984; Barnhardt, 1997). If the schemata for a particular topic are well developed and personally meaningful, new information is easier to retain and recall, and proficient learners initiate and activate their associations between the new and old learning.


13. Ample Opportunities Provided for Students to Use Learning Strategies

There is considerable evidence that explicitly and carefully teaching students a variety of self- regulating strategies improves student learning and reading (Afflerbach, Pearson, Paris, 2008; Fisher, Frey, & Williams, 2002; Neufeld, 2005; Pressley, 2000; 2002; 2005; Shearer, Ruddell, & Vogt, 2001). Self- regulated learning "emphasizes autonomy and control by the individual who monitors, directs, and regulates actions toward goals of information acquisition, expanding expertise, and self-improvement" (Paris, 2001, p. 89). 

Three types of learning strategies have been identified in the research literature:

· Metacognitive Strategies. The process of purposefully monitoring our thinking is referred to as metacognition 

· Cognitive Strategies. Cognitive strategies are directly related to individual learning tasks and are used by learners when they mentally and/ or physically manipulate material, or when they apply a specific technique to a learning task 

· Social / Affective Strategies. Learning can be enhanced when people interact with each other to clarify a confusing point or when they participate in a group discussion or cooperative learning group to solve a problem. The ultimate goal is for students to develop independence in self-monitoring and self-regulation through practice with peer-assisted and student-centered strategies.


14. Scaffolding Techniques Consistently Used, 
Assisting and Supporting Student Understanding

Scaffolding is a term associated with Vygotsky’s (1978) notion of the Zone of Proximal Development (ZPD). In essence, the ZPD is the difference between what a child can accomplish alone and what he or she can accomplish with the assistance of a more experienced individual. In the classroom, teachers scaffold instruction when they provide substantial amounts of support and assistance in the earliest stages of teaching a new concept or strategy, and then gradually decrease the amount of support as the learners acquire experience through multiple practice opportunities.

15. A Variety of Questions or Tasks That 
Promote Higher-Order Thinking Skills


Another way that effective SIOP teachers can promote strategy use is by asking questions that promote critical thinking. More than 40 years ago, Bloom and colleagues (1956) introduced a taxonomy of educational objectives that includes six levels: Knowledge, Comprehension, Application, Analysis, Synthesis and Evaluation. 

The following is from the 2001 revised taxonomy:

1. Remember 
a. Recognizing 
b. Recalling 

2. Understand 
a. Interpreting 
b. Exemplifying
c. Classifying 
d. Summarizing 
e. Inferring 
f. Comparing 
g. Explaining 

3. Apply 
a. Executing 
b. Implementing

4. Analyze 
a. Differentiating 
b. Organizing
c. Attributing 

5. Evaluate
a. Checking 
b. Critiquing 

6. Create 
a. Generating 
b. Planning 
c. Producing





Interaction

For English learners to become fluent in academic English, urban educators need to provide structured opportunities in all subject areas to practice using the language. If we want students to connect with school and to engage in learning at a level that will result in high achievement, we need to provide students with opportunities to interact with one another, to discuss and "puzzle over" genuine problems. Teachers can use interaction as a way to launch students to higher levels of English proficiency and to improve academic outcomes.

16. Frequent Opportunities for Interaction and Discussion

This SIOP feature emphasizes the importance of balancing linguistic turn- taking between the teacher and students, and among students. It also highlights the practice of encouraging students to elaborate their responses rather than accepting yes/ no and one-word answers.

Reading comprehension is inseparable from language development. Because an understanding of language makes acquiring knowledge possible, deriving meaning from texts in English will be extremely challenging for English learners who may have difficulty reading unfamiliar words or comprehending their meaning, especially those words that are subject-area specific. Interactive approaches -- where there is more balance in student talk and teacher talk -- are effective in promoting meaningful language learning opportunities for ELs.



17. Grouping Configurations Support 
Language and Content Objectives of the Lesson

To maximize achievement, a balance is necessary between whole-group and small-group learning in the classroom. Varying grouping configurations — by moving from whole group to small group, small group to individual assignments — provides students with opportunities to learn new information, discuss it, and process it. 

But not just any kind of grouping works well. Grouping by ability, which divides students for instruction based on their perceived capabilities for learning (low group, average group, high group) has serious academic and social effects for students who are not in the top group. 

Another benefit of grouping is that it provides much-needed movement for learners. When students are active, their brains are provided with the oxygen-rich blood needed for highest performance. It is recommended that at least two different grouping structures be used during a lesson, depending on the activity and objectives of the lesson.


18. Sufficient Wait Time for Student Responses Consistently Provided


Wait time is the length of time between utterances during an interaction. In classroom set-tings, it refers to the length of time that teachers wait for students to respond before interrupting, answering a question themselves, or calling on someone else to participate. Wait time varies by culture; it is appropriate in some cultures to let seconds, even minutes, lag. Effective SIOP teachers consciously allow students to express their thoughts fully, without interruption.

19. Ample Opportunity for Students to Clarify Key Concepts in L1


Best practice indicates that English learners benefit from opportunities to clarify concepts in their L1. This feature on the SIOP may have NA circled as a score because not all SIOP classes need to use students’ L1 to clarify concepts for them (especially for advanced ELs). However, with websites offering word translation capabilities, and the availability of bilingual dictionaries in book and computer program formats, all SIOP classrooms should have resources in the students’ native languages.

TEACHING SCENARIOS

Mrs. Fletcher
She began the lesson by asking her students to make predictions from the title of the article, but Mrs. Fletcher did not probe to elicit deeper thinking about the topic. She did not build and expand on the student predictions or revisit them. She did not scaffold the material, and simply read the article to her students. Mrs. Fletcher could have included additional instructional strategies. Even though Mrs. Fletcher had the students write a letter to the editor, she could have modeled summarizing as a strategy. 


Miss Lee
This teacher’s class might have been more effective if she had determined students’ prior knowledge about the content. Instead of just lecturing, she could have shown photos, graphs or generated student questions about the content. Miss Lee scaffolded student learning in three ways. First, the photographs provided additional support for students who had little background knowledge about the topic of rain forests. Second, by having the students complete the reading in their groups, the reading demands were reduced. Thirdly, Miss Lee scaffolded the students’ answering of the questions on the worksheet.

Mr. Montoya
Mr. Montoya’s lesson showed a good use of learning strategies. He taught and modeled strategies including the “Squeepers” activity. Mr. Montoya led his students through the activity, as he modeled and provided support. Mr. Montoya’s teaching made good use of scaffolding. He effectively used a variety of grouping configurations.

Practice and Application

For English learners, this stage of a SIOP lesson is very important, especially for academic language development. Both language and academic learning occur through language use in the classroom. L2 acquisition research has shown repeatedly that for an individual to develop a high level of proficiency in a new language, he or she must have opportunities -- not only for comprehensible input but also targeted output, namely, oral and written practice. It is within this component that teachers can incorporate activities that explore multiple intelligences, project-based learning, or other methods for meeting the different language needs of students.


20. Hands-On Materials and / or Manipulatives 
Provided for Students to Practice Using New Content Knowledge

Although all students benefit from guided practice as they advance to independent work, English learners make more rapid progress in mastering content objectives when they are provided with multiple opportunities to practice with hands-on materials and / or manipulatives. These may be organized, created, counted, classified, stacked, experimented with, observed, rearranged, dismantled, and so forth. We would also include kinesthetic activities in a broad definition of this feature.


21. Activities Provided for Students to Apply Content and Language Knowledge

For students acquiring a new language, the need to apply new information is critically important because discussing and "doing" make abstract concepts concrete. Application can occur in a number of ways, such as using graphic organizers to synthesize information, solving problems in cooperative learning groups, writing a journal, engaging in literature circles, or a variety of other meaningful activities.


22. Activities Integrate All Language Skills

For English learners, students may achieve competence in written language earlier than oral language, and ELs do not need to be proficient speakers before they start to read and write. In fact, the language processes—reading, writing, listening, and speaking -— are mutually supportive. Effective sheltered teachers understand the need to create many opportunities for English learners to practice and use all four language processes in an integrated manner. Although all identified language objectives in a lesson need to be practiced and applied as the lesson advances, not all language skills that are practiced need to be tied to an objective. In other words, a language objective represents a key skill, language structure, or strategy the teacher plans to teach explicitly and intends for students to learn.


TEACHING SCENARIOS

Mr. Nguyen

Mr. Nguyen approached the subject of ecosystems by asking students to read the textbook chapter with a partner. He then provided photographs, illustrations, and procedural steps. Mr. Nguyen then showed a video on a variety of ecosystems that exist on Earth. Students were given a study guide to use during the video that included two columns for structured note- taking. Unfortunately, the students did not have hands-on practice. He incorporated a "one-size-fits-all" approach by having everyone do the same task. Students were involved as observers in the creation of the ecosystem, and they applied what they learned through their data sheets and in their discussions. Language knowledge was applied through oral interactions and in the writing of the data reports; however, there were few opportunities for students to engage in student – student interactions. Mr. Nguyen’s lesson was teacher dominated.

Ms. Dowden

All students in her class, regardless of English proficiency, were expected to master the content concepts related to ecosystems and symbiosis. Also, all students were expected to create their own ecosystems; however, the ELs were provided with materials and clear directions, including modeling, to assist them. The hands-on experimentation by all students reinforced the content concepts and key vocabulary, and the meaningful practice made concrete what could have been abstract for the English learners. Throughout the lessons, students were required to apply what they were learning, not only during the creation of their ecosystems, but also during discussion and through their submitted data sheets. ELs had multiple opportunities to apply their new knowledge and to practice English. Ms. Dowden facilitated the reading of the textbook chapter and the information on the website about ecosystems. Each student kept a data sheet, and they were expected to talk about their findings with each other.

Miss Delgado

Miss Delgado taught the lessons by having students work as partners to read. She pointed out key vocabulary and orally reinforced the key concepts. She drew a graphic on the blackboard. Although Miss Delgado illustrated an ecosystem on the board, students were mostly passive while they copied her illustration and when they watched the video. The class did partner reading but few of the students had the opportunity to practice using their newly learned content information or key vocabulary. There were very few opportunities for students to practice or apply their language knowledge orally or in writing. Miss Delgado’s lessons on ecosystems involved partner reading for the textbook chapter and a lecture with a blackboard illustration on the process of decomposition of plant material.



Lesson Delivery

The Lesson Delivery component of the SIOP model is included to remind teachers to stay on track. This component parallels "Lesson Preparation" because the two components are closely related.

23. Content Objectives Clearly Supported by Lesson Delivery

Content objectives must be stated orally and must be displayed for students in writing. Posted, student- friendly objectives serve to remind us of the focus of the lesson, provide a structure to procedures, and help the classroom stay on task.

24. Language Objectives Clearly Supported by Lesson Delivery

Teachers and students benefit from having a clear language objective written for them to see and reviewed with them during the lesson. The objective may be related to an English language proficiency standard or it may be related to teachers’ scope and sequence of language skills that their own students need to develop.

25. Students Engaged Approximately 90% to 100% of the Period

Teachers need to keep students engaged. This means students are paying attention and on task. It does not mean they need to be highly active -- writing, reading, moving -- the entire class, but they are following the lesson, responding to teacher direction, and performing the activities as expected. There are actually three aspects to student engagement that should be considered: (1) allocated time, (2) engaged time, and (3) academic learning time. Lessons where students are engaged less than 50 percent of the time are unacceptable.

26. Pacing of the Lesson Appropriate to Students’ Ability Levels

Pacing refers to the rate at which information is presented during a lesson. The pace of the lesson depends on the nature of the lesson’s content, as well as the level of students’ background knowledge. When working with ELs, it can be challenging to set a pace that doesn't present information too quickly yet is brisk enough to maintain students' interest. Investing in instructional routines and teaching task procedures during the first quarter of the year are two effective strategies. Using differentiated instruction techniques and prorating the task are other options for managing a lesson with multiple proficiency levels.

TEACHING SCENARIOS

Mr. Cullen

Mr. Cullen posted and explained objectives to the students. He then supported these objectives throughout the lesson. The language objectives in Mr. Cullen’s class were clearly supported by the lesson delivery. He introduced and clarified key vocabulary. He taught note-taking skills and provided a rubric for the students’ oral presentations in advance. Students were highly engaged and the pacing was appropriate.


Mr. Ryan

Mr. Ryan’s use of visuals helped illustrate his content concepts as he lectured on the paintings. However he did not ensure that the students -- particularly the ELs -- could take appropriate notes. He needed to teach note-taking skills or check on the notes the students were taking. Mr. Ryan did not have a defined language objective. He did not engage all of his students. Pacing was not appropriate for all students.

Ms. Sauerbraun

Ms. Sauerbraun’s assigned tasks to the students were clear but they did not conform entirely to the stated content objective. She did not have a defined language objective. Ms. Sauerbraum’s lesson engaged the class and most of her students were able to remain on task, but pacing preparation was weak.



























Review and Assessment

Effective teachers use assessment findings to plan their lessons according to student needs and strengths, and to evaluate how effectively their lessons have been delivered. Effective SIOP teachers also realize the importance of ongoing and continuous assessment of a lesson’s content and language objectives throughout the lesson. For English learners review is essential. During class, ELs receive forty minutes, fifty minutes, perhaps seventy- five minutes of input in a new language. Unless the teacher takes the time to highlight and review key information and explicitly indicate what students should focus on and learn, English learners may not know what is important.


27. Comprehensive Review of Key Vocabulary

We can help develop academic language and key vocabulary by teaching and then reviewing terminology and concepts through analogy -- the process of relating newly learned words to other words with the same structure or pattern. Reviewing key vocabulary also involves drawing students’ attention to tense, parts of speech, and sentence structure. Repeating and reinforcing language patterns helps students become familiar with English structures. Multiple exposures to new terminology also build familiarity, confidence, and English proficiency. Helping students review and practice words in nonprint ways is beneficial as well.

28. Comprehensive Review of Key Content Concepts

It is essential that English learners have key content concepts reviewed during and at the end of a lesson. Understandings are scaffolded when instructors stop and briefly summarize, along with students’ help, the key content covered up to that point.

29. Regular Feedback Provided to Students on Their Output

Periodic review of language, vocabulary, and content enables teachers to provide specific academic feedback to students that clarifies and corrects misconceptions and misunderstandings. Feedback helps develop students’ proficiency in English when it is supportive and validating. For example, teachers can model correct English usage by fully restating a student’s response. Specific feedback is generally given orally or in writing, but teachers can also provide it through facial expressions and body language. Additionally, students can provide feedback to each other. Partners or groups can discuss among themselves, giving feedback on both language production and content understanding, but then report to the whole class. The teacher can facilitate feedback by providing appropriate modeling.




30. Assessment of Student Comprehension and 
Learning of All Lesson Objectives Throughout the Lesson

Review and assessment is an ongoing process, especially when related to a lesson’s language and content objectives. Historically, educators have blurred the line between assessment and evaluation -- generally using the term evaluation for both formative and summative judgments. Today, however, many educators distinguish between assessment and evaluation. Assessment is defined as "the gathering and synthesizing of information concerning student learning," while evaluation is defined as "making judgments about students’ learning." The processes of assessment and evaluation can be viewed as progressive: first, assessment; then, evaluation.



TEACHING SCENARIOS

Mr. Tran

Mr. Tran had clearly defined language and vocabulary objectives. He repeatedly reinforced these words. Mr. Tran expected students to use the new key vocabulary orally and in their writing. Throughout the lesson, Mr. Tran consistently reviewed content directly related to his objectives. Mr. Tran clearly used review, assessment, and feedback to develop his students’ language proficiency and content knowledge. His assessments occurred throughout the lesson and were authentic, multidimensional, and were directly linked to his content and language objectives. 

Mr. Hughell

Mr. Hughell reviewed the vocabulary sentences but unrealistically expected his students to master 20 vocabulary words. He did not assist students in learning the words through analogy or other means. He provided a basic review of reading but failed to review content concepts. He frequently clarified misconceptions and gave clear corrections for students’ errors. However, his feedback would have been more effective had it better scaffolded students’ developing language proficiency and content knowledge. Mr. Hughell did not assess student understanding well.

Mrs. Johnston

Miss Johnston had no language objectives for the lesson plan and did not introduce, teach, or review any key vocabulary to assist students in completing the worksheet. Her objective was vague and did not provide clearly defined content concepts for the students. The amount of feedback she provided students was very limited, and not particularly supportive. There was no learning objective or rubric upon which their projects would be assessed.


Who are YOU? 



Each and every student in the urban classroom deserves equal access to learning opportunities. Feedback is one of the most efficient methods for maximizing individual learning opportunities. When feedback is connected, communicative, clarifying and continuous, learners are made aware of their own success as an individual member within the group.

To be effective in the culturo-linguistically diverse classroom, urban educators must regularly provide “specific academic feedback to students that clarifies and corrects misconceptions and misunderstandings.” Quality feedback helps develop students’ proficiency in English “when it is supportive and validating” (Echevarria, Vogt & Short, 2008).


Feedback: The process by which a system is changed by the response it produces.

	Feedback Framework


	Connected to a rubric or specific learning target

	Communicative of success

	Clarifying (either confirmative or corrective)

	Continuous (timely and ongoing)





Opinions are not feedback. Negative reinforcement, narcissistic responses and negligence can be personally devastating to students. Feedback must feed into a loop that puts the learner back in control. The title of “teacher” alone gives the urban educator – and his or her opinion – a great deal of power. That power can potentially be a boon or a barrier to student growth. Opinions are not constructive feedback precisely because they do hold power and exert control, instead of giving control back to the learner.

Feedback is generally given orally or in writing, but urban educators can also provide it through facial expressions and body language. Additionally, teachers must design instructional activities that present opportunities for urban learners to give quality feedback to each other (Echevarria, Vogt & Short, 2008).
Feedback
Each and every student in the urban classroom deserves equal access to learning opportunities. Feedback is one of the most efficient methods for maximizing individual learning opportunities. To be effective, feedback must be: connected to a rubric or specific learning target; communicative of success; clarifying (either confirmative or corrective); and it must be continuous. When an ongoing assessment strategy is in place, students begin to approach learning as a rewarding endeavor because through connected, communicative, clarifying and continuous feedback, learners are made aware of their own success as an individual member within the group.
In order to better understand the need to connect feedback to a specific rubric, we are going to do a timed art assessment.  You will have three minutes to complete this drawing assignment. Using the back of your handout, draw a scene that contains the following five items: a sun, a tree, a waterway (river, lake, ocean etc.), a snake, and a house. You may draw whatever kind of picture you’d like – in any way you’d like – but your drawing must include all five items. Your time begins . . . now.
. . . You have two minutes to complete your sketch. 
. . . You have one more minute to finish.
Exchange drawings with the person next to you – and take a moment to look at the picture you were given. 
May I have a volunteer stand -- and show the class the drawing? Tell us what you think of the art work. What is your evaluation of the sketch? [Thank you.] . . . May I have another volunteer stand up -- and show us the drawing? What is your evaluation of the sketch? [Thank you.]
Now I would like to give you some guidelines to interpretation. Each of the items in the drawing has a psychological significance.
Sketchy Feedback
Interpretation Matrix
· The house is you. It represents how you see yourself -- and the windows reveal how open you are. The more complex the house is, the more complex you are.
· The tree represents your mother. Compare the size of the tree in proportion to the size of the house.
· The sun represents your father. The position of the sun in relation to the house and tree is significant -- and indicates how dominant a role your father plays.    
· The snake represents how you see your own sensuality. The larger, more elaborate, and further away from the house the snake is, the keener you are on romance. 
· The water is your emotional state. The more water there is, the more emotional you are.

In light of this information, may I have a volunteer stand, show us the drawing they received and give the class your interpretation of the sketch? [Thank you.] . . . May I have one more volunteer? [Thank you.] Please return your drawings to the original artist.
The point of this exercise is to demonstrate that – in order to quality as feedback, your response to student work must be connected back to some pre-established rubric. Otherwise, you’re just giving your opinion. 
Along with being connected, feedback must be communicative of success, which is to say – it must be a report of progress toward the learning target.
Feedback must be clarifying. It can be either confirmative: (“Yes, George Washington was the first U.S. President”) or corrective: (“The correct answer is George Washington”) -- but never a mix of both. And finally, when feedback is timely and ongoing, it creates a climate of continuous improvement. 
Feedback is a powerful way to maximize individual learning opportunities, because when it is connected, communicative, clarifying and continuous, feedback provides each learner with a personal path to success.
[bookmark: _GoBack]
What is feedback?

The process by which a system, often biological or ecological, is modulated, controlled, or changed by the product, output, or response it produces.

	Confirmation
	Your answer was correct.

	Corrective
	Your answer was incorrect. The correct answer was Jefferson.

	Explanatory
	Your answer was incorrect because Carter was from Georgia; only Jefferson called Virginia home.

	Diagnostic
	Your answer was incorrect. Your choice of Carter suggests some extra instruction on the home states of past presidents might be helpful.

	Elaborative
	Your answer, Jefferson, was correct. The University of Virginia, a campus rich with Jeffersonian architecture and writings, is sometimes referred to as "Mr. Jefferson's University".




The general benefits of systematic use of feedback are that it:
· Allows corrections/adjustments as course proceeds (not after it’s over)
· Encourages student’s ownership and accountability for the teaching-learning process
· Stimulates dialogue/ interaction- class becomes a place for active, not passive earning
· Creates new communication channels
· Shows students you care; are willing to invest time and effort
· Provides you with data that can supplement your self-reflection
· Creates a climate of continuous improvement
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